
} “Responsibility to yourself means 
refusing to let others do your 
thinking, talking, and naming for 
you; it means learning to respect 
and use your own brains and 
instincts; hence, grappling with 
hard work.”  
 



}  Can you think of a time when you did not 
have the authority to act in accordance with 
your deeply held beliefs? 

}  What does that feel like? 

}  Share with the person next you. 

}  Share with the group. 

Autonomy Activator  
 



} Definition of Student Autonomy 
} Overview Of ADHD – Executive 
Function  

} Review of The Literature 
} Oak Meadow Scale of Student 
Autonomy 

} How might we better support student 
autonomy for students with EF 
Chalanges? 



}  Autonomy is a capacity for detachment, critical reflection, 
decision-making, and independent action” (Little, 1991, p. 4). 

 
}  “Autonomy is recognition of the rights of learners within 

educational systems” (Benson, 1997). 
 
}  “Autonomy is the capacity to take control of one's own 

learning” (Benson 2001). 
 
}  Autonomy refers to self-governance or self-regulation and 

differs from independence (Ryan & Deci, 2006). 



 
}  addresses issues of extrinsic and intrinsic 

motivation.  

}  psychological need for a sense of both 
autonomy and competence.  

 



}  “Acting in accordance with one's values.” 
  
}  Related to sense of well-being across 

cultures.  

}  Autonomous regulation is a universal 
psychological human need.  

 



}  https://www.youtube.com/watch?
v=h11u3vtcpaY&feature=kp 



}  By interfering with executive functions ADHD 
can significantly undermine ones sense of 
autonomy. 



Dr. Thomas E. Brown 
Attention Deficit Disorder:  

The Unfocused Mind in Children and Adults 

Brown says: 

…executive function is 
the aspect of the mind 
that conducts the various 
intellectual functions so 
that they too can function 
harmoniously. 



Active Working Memory 
Mel Levine’s metaphor of the countertop 

Cognitive Working 
Space Memory Attention 

Motor Skills Ideation 

Spelling  



}  Only 28% of students with diagnosed disabilities who start 
post secondary programs complete the program.  
  Pending - 



}  School-based interventions for students with attention-deficit/
hyperactivity disorder. TJ Power, KE Tresco, MC Cassano - Current 
psychiatry reports, 2009 – Springer 

}  Self-Determination for Students with Disabilities: A Narrative 
Metasynthesis Career Development for Exceptional Individuals August 1, 
2009 32: 108-114  

}  Perceptions of Adolescent Girls with LD regarding Self-Determination 
and Postsecondary Transition Planning Learning Disability Quarterly 
February 1, 2007 30: 31-45  

}  Self-Determination Skills and Opportunities of Transition-Age Youth 
with Emotional Disturbance and Learning Disabilities Exceptional 
Children April 1, 2006 72: 333-346  

}  Sarver (2000) found a significant relationship between the grade point 
averages of students with learning disabilities and their levels of self-
determination 



}  Only 18% of participants were securely 
attached, as opposed to 59% in the normal 
population 

}  scored below average on self-awareness 

}  above average on sensitivity to others 



}  Persevered less on a difficult puzzle task 

}  Moderated by parental level of autonomy 
support 

}  With parental autonomy support, the negative 
relation between ADHD and perseverance 
became nonsignificant 



Many demonstrable benefits to promoting learner autonomy. 
 
}  greater psychological need satisfaction  
}  greater classroom engagement 
}  more positive emotionality 
}  higher mastery motivation  
}  greater intrinsic motivation  
}  a preference for optimal challenge over easy success 
}  higher creativity 
}  enhanced psychological well-being 
}  active and deeper information processing 
}  greater conceptual understanding 
}  higher academic achievement 
}  greater persistence in school versus dropping 



}  Taiwanese 8th graders  

}  Students with greater sense of autonomy are 
more emotionally engaged in the work.  



}  Community College - online courses 
 
}  Demonstrated relationships:  

◦  learner autonomy and course success  

◦  learner autonomy and final grades    



}  Student scores in classrooms increased as 
task autonomy increased 

}  Rural Middle School Science Classrooms 



}  Important factor in the reduction of gender 
differences in motivation 



}  Support for student autonomy reduced the 
intention to drop out of high school. 

  



}  Encouraging autonomy in the first few weeks 
increased engagement throughout the 
course. 

}  Decline in engagement was demonstrated by 
students in other classrooms.   



}  Compared autonomy and structured 
expectations. 

}  Equally predictive of success. 
 
}  Students did best with a combination of both 

structure and support for autonomy.  



}  Compared behavioral management 
approaches  

}  Those that suppress autonomy negatively 
impact motivation to reach goals 



}  Just offering choice in high school Gym 
improved levels of in-class physical activity.  



}  Tracks Post-High School Outcomes of Young 
Adults with Disabilities up to 6 Years after High 
School 

}  Youth with disabilities view themselves as subject 
to the decisions of other people when planning 

}  Students with higher sense of autonomy, 
correlated to completion of post secondary. 



}  Improvements in student autonomy through 
first year of college attributed to a structured 
mentoring relationship 



}  Effects were strongest when interventions 
that combined self-management with goal 
setting were used to increase students' 
productivity. 



}  Highly self-determined approaches to goal 
attainment associated with coaching 

}  Helped develop and manage executive function 
skills  

}  Promotes self-efficacy and confidence about 
future success 



}  On-line tool to evaluate one’s sense of 
Autonomy. 

}  Answer 18 questions – 3 sub-category 
}  Receive a percentile for each sub category 
}  Receive overall percentile 



Three Sub-Categories – indicated by 
statistical correlations 

 
}  I. Self-Advocacy/Motivation  
}  II. Independent Thought   
}  III. Self Doubt 
 





 
Six Schools Participated 

 

Compass School     38/42 
The Grammar School    6/10 
The Putney School    151/160 
Hilltop Montessori School   25/25 
MATCH Charter     37/45 
Pioneer Valley High School   
 All students required: 
       7   81  

      8   110  
      9   78  
      10  72  
      11  82 

 
 



Pioneer Valley Public High 100.394595 Baseline 
Match Charter Public High 101.931034 +1.9% 
The Compass School 104.157895 +4.1% 
Hilltop Montessori 106.28 +6.2% 
The Grammar School 107.571429 +7.5% 
The Putney School 109.592105 +9.5% 
Unschool 109.225806 +9.2% 

Average “Total Points” by School 



-  Question by question comparison 

-  Students with disabilities  

- Compared to the over all average 



How can we support student 
autonomy for students with 

ADHD? 



Every study demonstrated significant, positive impact 
regardless of gender, race, ethnicity or level (undergrad 
or grad). 
 
-GPA 
-Retention 
-Persistence 
-Attitude toward school  
 
*Impact is less pronounce when the “mentoring” structure 
is less formal, more pronounced when more formal. 





Old School 

}  Teacher chooses 
material 

}  Teacher presents 
material 

}  Teacher assesses 
acquisition 

}  Teacher is omnipotent 

Autonomy Support 

}  Student defines the 
material 

}  Students establishes 
plan 

}  Student reflects on 
results 

}  Teacher creates 
structural framework 



THE BRICK WALL 
  

 

 

 

 
 

 

Therapist 

Coach 

Consulant 

Mentor 





SMART Goal Setting Model 
Specific  
What exactly do you want to accomplish? 
What will it look like when you reach your objective? 
Choose a time frame that makes sense.  What do you want to accomplish by when? 

Measurable 
How can you quantify this goal (put a number on it)? 
How can you state this objective so your progress towards it is measurable? 
How will you measure success? 

Accountability 
Why is this important to you? 
On a scale of one to ten, how important is it for you to reach this goal? 
What are you willing to let go of or cut from your schedule to work on this goal? 
How will you be held accountable for your goals? 

Realistic  
Is this goal within your capabilities? 
Are there any barriers or circumstances that may prevent you from succeeding? 
How realistic is your goal? 

Timeline 
By when will you reach this goal? 
When will you start? 
What is your deadline? 
Describe your timeline. 



GROW Goal Setting Model 
 

GOAL setting- long and short term 
REALITY checking to explore the current 

situation 
OPTIONS and alternative strategies or course of 

action 
WHAT is to be done, WHEN, and by WHOM, and 

the WILL to do it 



}  Divide into pairs 
}  Define who is Coach and Coached 
}  Round Up Several Projects – Anything with 

more than one step to it 
}  Define the “next step” for each project 



Conducted at Culver-Stockton College with 
Student Mentoring Services during the 
Spring 2010 semester 

 
}  Technology centered with on site 

instruction support 

}  All of the students were on academic 
probation and facing suspension 

}  All had major EF skill deficits 



  Fall 2009 GPA  

1   -- 1.231  
2   -- 1.25  
3   -- 1.2  
4   -- 1.417  
5   -- 1.539  
6   -- 1.667  

Spring 2010 GPA 
 

 -- 2.286  
 -- 2.8  
 -- 1.00  
 -- 2.154  
 -- 2.077  
 -- 2.615 



◦  Avg. GPA after 2nd semester: 2.155 
◦  Avg. cum GPA 1.788 for 2 semesters 

 




